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The purpose of this prospectus is to provide information that answers the questions students and parents
may have about the academic programmes in Years 12 and 13. It is hoped that this information will help our
students to make a successful transition to the Senior School. The programmes of study in Year 12 and 13
are the International Baccalaureate Diploma Programme (IBDP), International Baccalaureate Career-related
Programme (IBCP) and the IB Courses Programme. Further details of the IBCP can be found at the

following URL www.rchk.edu.hk/ibcp

At Renaissance College, we believe in the development of the student as a whole person, intellectually,
emotionally, physically, and socially, so that when they leave us, they are prepared life-long learners ready

for active world citizenship. We aim to equip them for future decision-making roles by presenting them with

a rigorous educational programme aimed at the development of their talents and skills. At the same time, we
aim to nurture in our students an understanding of themselves and others in a world of cultural diversity, in that
this will lead to a sense of tolerance, interdependence and open-mindedness. The International Baccalaureate
Diploma Programme matches well with the overall aims of the culminating phase of our educational programme.
We aim to uphold rigorous standards of learning and inquiry within an academic framework that is both broad

and deep.

In order to accomplish these aims, Renaissance College seeks to provide a pleasant and stimulating
environment for its students, in which the effective development of the whole person can take place. This is

facilitated by caring and capable staff, by ongoing development of its academic resources, and by the provision

of a lively extra-curricular programme of activities and events.



http://www.rchk.edu.hk/ibcp
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The IB Diploma Programme Overview

Who should take the IB Diploma?

The IB Diploma Programme is designed for students who have successfully completed their middle years of
secondary schooling.

Various indicators of this success exist as possible pathways for entry onto the IB Diploma Programme.

¢ Successful completion of the IB Middle Years Programme

* Anaverage, or predicted average, of 5 Grade C’s in the IGCSE examinations

¢ New applicants will be admitted to the college and the programme on the basis of school transcripts, written

applications, interviews, and admission tests

¢ Students who have not completed these will still be considered on a case-by-case basis

Students successfully completing any of the above will normally be entered into the 1B Diploma Programme.
Students with grades lower than the requirement but who, in the judgement of the IB Diploma Coordinator, would
be suitable candidates for Year 12 entry may be admitted as an IB Courses student. However, all cases will be
evaluated on an individual basis, and the College reserves the right to accept or reject any application at its

discretion. Students will be counselled on the correct choice of either full Diploma status or Courses status.

The IB Diploma Programme Curriculum Model
As this diagram shows, the curriculum consists of six subject groups. Every Diploma candidate must take at least

one subject from each of Groups 1 to 5 and must then satisfy the Group 6 requirement.

Subjects are offered at two levels: Higher

Level (HL) and Standard Level. (SL) \2 QDIES IN LANG,
S D LITERATUR, ce

* Those at Higher Level are widely
recognised as being equivalent in merit
to the British “A” Level or to the Advanced
Placement in the United States.

*  Subjects at Standard Level are less

demanding.




IB Diploma Programme and IB Courses

* This programme is aimed at motivated and capable students

*  Students take a total of 6 subjects: 3 subjects at Higher Level and 3 at Standard Level
*  Students write a 4000 word Extended Essay based upon independent research

*  Students follow a Theory of Knowledge (ToK) course of 100 hours

*  Students complete the Creativity, Activity and Service (CAS) extra-curricular programme, which has a

special emphasis on cooperative and community-based activities

*  This curiculum is aimed at students who will find the full IB Diploma too challenging or unsuitable
* Students are free to take whatever combination of subjects and levels the timetable allows
*  Students will take external examinations in their IB subjects and receive certification from the IB

* ltis permissible not to take an external examinaion in a subject, but the subject will still be assessed

internally

*  Students complete the Creativity, Activity and Service (CAS) extra-curricular programme, which has a

special emphasis on cooperative and community-based activities

*  While completion of CAS is not an IB requirement for Courses, it is an internal requirement for graduation

from Renaissance College

Please note that both IB Diploma students and IB Courses students are eligible for the Renaissance College

High School Diploma if they complete their respective programmes.




The Application Process

In October each year, there is a presentation to interested parents and students on the IB Diploma Programme.
The IB Diploma Programme Coordinator outlines the details of the programme, while Heads of Department outline
the details of each subject and its requirements. The Further Education Counsellors will also be available to
answer any questions about the implications of subject choices on university applications. Students, in discussion
with their parents and current teachers, then determine which courses in each subject group might be appropriate
for them. This information is then submitted to the IB Diploma Programme Coordinator who may consult further

with the student and their subject teachers as to the suitability of their choices.

Where there are concerns about the student’s present level of achievement, the College reserves the right
not to accept a student into the Diploma Programme. Such students may be guided into doing the IB Courses

Programme.

Students applying from outside of Renaissance College must complete the normal admissions procedures. The

application will be reviewed and transcripts forwarded from their previous school.

Students need to be aware of their strengths and interests as they consider which subjects to take. They should
carefully review school reports and subject teacher feedback in making their option choices. They should also
take into account their future study and career plans. Students should become familiar with the requirements
and expectations of the universities and colleges in the countries where they intend to apply. They are strongly
encouraged to consult with the Further Education Counsellors and to undertake their own research through

visiting the online admissions departments at their prospective universities and colleges.




The Application Process continued

For many students, once the individual subjects have been chosen, the greatest difficulty is in deciding what level
of study is appropriate: Higher Level or Standard Level. Students need to balance carefully their own interests
and abilities with university requirements. Students are urged to speak to the Heads of Department or their
teachers to find out the differences between Higher Level and Standard Level. In some subjects the difference
between Higher Level and Standard Level is mainly the amount of work in the syllabus, and in others itis a

variation in the degree of difficulty.

Below are listed several programmes of study for students entering the IB Diploma Programme, and the type of

university programme they might go onto. These are in no way definitive.

A native or near native Chinese speaker with a strong interest in the Sciences, possibly leading to medicine
or engineering:
*  Higher Level: Mathematics, Chemistry, Physics

e Standard Level: Chinese A Literature, English Language and Literature, Business Management

A native or near native English speaker who is interested in the Arts and Humanities:
* Higher Level: English A Literature, Visual Arts, History

* Standard Level: Mathematics, Biology, Spanish ab initio

A bilingual student with a strong interest and ability in languages:
* Higher Level: Chinese A Literature, English Language and Literature, Theatre Arts

*  Standard Level: Chemistry, Mathematics, Geography



Subjects offered at Renaissance College
Each IB Diploma Programme Group offers a variety of subjects. From that broad list of subjects Renaissance College

is currently offering the following:

Group 1 Higher Level Standard Level
English A Literature English A Literature
Chinese A Literature Chinese A Literature
English A Language and Literature English A Language and Literature
Chinese A Language and Literature Chinese A Language and Literature

School Supported Self taught - Japanese, Korean,
French and German
other languages available upon request

Group 2 Higher Level Standard Level
Chinese B Chinese B
Chinese B (anticipated entry)
Spanish Ab
French Ab
Group 3 Higher Level Standard Level
Business Management Business Management
Economics Economics
History History
Global Politics Global Politics
Geography Geography
Psychology Psychology
Environmental Systems & Societies Environmental Systems & Societies
Group 4 Higher Level Standard Level
Biology Biology
Chemistry Chemistry
Design Technology Design Technology
Physics Environmental Systems & Societies
Sport, Exercise and Health Science Physics
Enviromental Sytems & Societies. Sport, Exercise and Health Science

Food Science

Group 5 Higher Level Standard Level
Mathematics: Analysis & Approaches Mathematics: Analysis & Approaches
Mathematics: Applications & Interpretations Mathematics: Applications & Interpretations

Group 6 Higher Level Standard Level
Music Music
Theatre Arts Theatre Arts
Visual Art Visual Art
Film* Film*
A second group 3 A second group 3
A second group 4 A second group 4
A third language A third language

NB: Subject availability is not guaranteed
*The school may be able to offer some additional subjects (e.g. Film HL/ SL, Digital Society) through the IB’s online provider,
Pamoja. Details of available courses can be found at www.pamojaeducation.com and these come with an additional cost.


http://www.pamojaeducation.com/

Languages offered at IB Diploma level are English, Chinese, Spanish and French. Students must take at least
two languages as part of the IB Diploma: one as a Language A, and a second as a second Language A, if
appropriate, or a Language B (second language course) or Language ab initio (beginners course). Please note
that with regard to Language A in Chinese and English there are two courses, as described in the next section; (i)
literature and (ii) a combination of literature and language. All courses may be taken at Higher Level or Standard
Level except for ab initio Spanish and French, which are always Standard Level subjects.

Selection of the appropriate level in each language will depend on the student’s previous study background and
academic record. MYP Language A students are expected to progress to the relevant DP Language A course.
Language A courses are designed for students with fluency in the target language. DP A Literature courses are
exclusively literature-based while A Language and Literature courses combine language and literature study.
Language B courses are for students who have already been studying a language B course like MYP Language
B. Ab initio courses are for students with little or no prior experience of the language. Language B and Ab initio
courses focus on developing communicative competence.

In exceptional cases, a student wishing to take more than two languages may elect to study a third language as
a Group 6 subject. Only English, Chinese, Spanish, and French will be timetabled within the current timetable,
thus further native languages must be taken as self-taught study. Self-taught candidates may take Language

A at Standard Level only. While no instruction in the target language will be provided at the college, internal

supervision and assistance with aspects of the course will be provided.

Aims

* To promote in students an enjoyment of and lifelong interest in language and literature.

* To explore how we make links between a variety of written and visual texts and how language is used.
¢ Todevelop text analysis skills and an understanding that texts can be both literary and non-literary.

* Toencourage students to question the meaning generated by language and text.

* To become aware of the role of each text’s wider context in shaping its meaning.

Course Description
This course examines a range of literary and non-literary texts. There are three areas of exploration:

* Readers, writers and texts focuses on the investigation of the ways in which non-literary and literary texts

communicate ideas.



* Time and space draws attention to the fact that texts reflect a range of historical and/or cultural

perspectives.

* Intertextuality: connecting texts focuses on the connections between and among diverse texts,

traditions, creators and ideas.

Each part of the course will consider six guiding conceptual questions:
Readers, writers and texts

* Why and how do we study language and literature?

* How are we affected by texts in various ways?

* In what ways is meaning discovered, constructed and expressed?

* How does language use vary amongst text types?

» How does the structure or style of a text affect meaning?

* How do texts both offer insights and challenges?

Time and space

» How important is cultural context to the production and reception of a text?
* How do we approach texts from different times and cultures to our own?

» To what extent do texts offer insight into another culture?

* How does the meaning and impact of a work change over time?

» How do texts engage with local and global issues?

» How does language represent social distinctions and identities?
Intertextuality: connecting texts

* How do texts adhere to and deviate from conventions associated with genre or text type?
* How do conventions evolve over time?

* In what ways can diverse texts share points of similarity?

» How valid is the notion of a ‘classic’ work?

* How can texts offer multiple perspectives of a single issue, topic or theme?

* In what ways can comparison and interpretation be transformative?

Assessment

Student achievement is evaluated through three assessed components.

Paper 1 — Guided textual analysis of one unseen non- 1hr 15mins 35%
literary passage

Paper 2 — Comparative essay on literary works studied 1hr 45mins 35%

Individual Oral — Exploration of two texts through a 15mins 30%
global issue



Paper 1 — Guided textual analysis of two unseen non- 2hrs 15mins 35%
literary passages

Paper 2 — Comparative essay on literary works studied 1hr 45mins 25%
Individual Oral — Exploration of two texts through a 15mins 20%
global issue

1200-1500-word formal essay on a literary or non- 20%
literary text

An additional requirement is the Learner portfolio. The portfolio will be a collection and selection of a
student’s work, including all sorts of tasks students might develop in their interaction with the texts and in
their preparation of all assessment components.

¢ Tointroduce students to a range of texts from different periods, styles, and genres.

* Todevelop in students the ability to engage in close, detailed analysis of texts and make relevant connections.
* Todevelop students’ power of expression - both written and oral.

* Toencourage students to recognize the importance of the context in which texts are written and received.

* To encourage, through the study of texts, an appreciation of the different perspectives of people from other

cultures and how these perspectives construct meaning.
¢ Toencourage students to appreciate the formal, stylistic, and aesthetic qualities of a text.
¢ To promote in students an enjoyment of and lifelong interest in language and literature
¢ Todevelop in students an understanding of the techniques involved in literary criticism.

To develop the students’ ability to form independent literary judgments and to support those ideas.

This course examines a range of literary texts. It is comprised of three parts:

¢ Readers, writers and texts introduces students to the notion and purpose of literature and the ways in which

texts can be read, interpreted and responded to;
¢ Time and space draws attention to the fact that texts are not isolated entities, but are connected to space and time;

¢ Intertextuality: connecting texts focuses on the connections between and among diverse texts, traditions,

creators and ideas.
Each part of the course will consider six guiding conceptual questions:
Readers, writers and texts
*  Why and how do we study language and literature? ¢  In what ways is meaning discovered, constructed and expressed?

* How are we affected by texts in various ways? * How does language use vary amongst text types?
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* How does the structure or style of a text affect meaning?

* How do texts both offer insights and challenges?

Time and space

* How important is cultural context to the production and reception of a text?
* How do we approach texts from different times and cultures to our own?

¢ To what extent do texts offer insight into another culture?

* How does the meaning and impact of a work change over time?

* How do texts engage with local and global issues?

* How does language represent social distinctions and identities?

Intertextuality: connecting texts

* How do texts adhere to and deviate from conventions associated with genre or text type?
¢ How do conventions evolve over time?

¢ In what ways can diverse texts share points of similarity?

* How valid is the notion of a ‘classic’ work?

¢ How can texts offer multiple perspectives of a single issue, topic or theme?

¢ In what ways can comparison and interpretation be transformative?

Paper 1 — Guided textual analysis of one unseen 1hr 15mins 35%
literary passage

Paper 2 — Comparative essay on literary works studied 1hr 45mins 35%
Individual Oral — Exploration of two texts through a 15mins 30%
global issue

Paper 1 — Gudied textual analysis of two unseen 2hrs 15mins 35%

literary passages

Paper 2 — Comparative essay on literary works studied 1hr 45mins 25%
Individual Oral — Exploration of two texts through a 15mins 20%
global issue

1200-1500-word formal essay on a literary or non- 20%
literary text

An additional requirement is the Learner portfolio. The portfolio will be a collection and selection of a
student’s work, including all sorts of tasks students might develop in their interaction with the texts and in
their preparation of all assessment components.



Language A School Supported Self-Taught Literature
Subject overview

The International Baccalaureate Diploma Programme school-supported self-taught (SSST) programme is a
literature-based course that allows DP students to take two languages in the 'Language A' category. It leads
to the obtention of the IB Bilingual Diploma, which is highly valued by universities and is considered an
exceptional accomplishment. It distinguishes these students from other applicants and demonstrates their

dedication to mastering multiple languages.

Being a self-taught student provides a unique opportunity to study the literature of a language A that may

not offered at school as a taught subject.

The SSST programme is designed as an option for students who can demonstrate the following:

e Are self-motivated and independent learners.

e Have an interest in literature and the ability to study literary texts in their first language/mother tongue.

e Have a high standard of proficiency in the first language/mother tongue (in all four skills of reading,
writing, listening and speaking).

e Are able to read and write to an academic proficiency in the first language/mother tongue (to assess their
suitability for the course, students will take a benchmark test before their enrollment in the programme).

e Are able to commit to additional tutorial support in the target language.

The Language A : literature SSST course is organised into three areas of exploration and seven central
concepts and focuses on the study of literary works. Together, the three areas of exploration of the course
add up to a comprehensive exploration of literature from a variety of cultures, literary forms and periods.
Students learn to appreciate the artistry of literature and develop the ability to reflect critically on their

reading, presenting literary analysis powerfully through both oral and written communication.

All students must study a second language; options are:

* Language B ° Language ab initio * Second Language A

Many factors determine the Group 2 course that a student should take: the student’s best language, the
language(s) spoken at home and at school, and any previous knowledge of the language of study. The most

important consideration is that the language B course should be a challenging educational experience for

12
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the student, offering not only the opportunity to learn an additional language but also the means of learning,
appreciating and effectively interacting in a culture different from the student’s own. All final decisions on
the appropriateness of the course for which students are entered are taken by coordinators in liaison with

teachers using their experience and professional judgment to guide the students.

By the end of Language B courses students should be able to: communicate clearly and effectively in a range
of situations in oral and written forms; understand and use a range of vocabulary select a register and style
appropriate to various situations; understand and respond to moderately complex written and spoken material
assess subtleties of the language in a range of forms, styles and registers; show an awareness of, and

sensitivity to, the culture(s) related to the language studied.

Students attempting Higher Level courses are expected to demonstrate a wider range of knowledge and
understanding and greater depth of analysis. Assessment comprises of a taped oral presentation and two

written examination papers.

Students can choose to take Chinese B SL anticipated entry if their language pathway dictates Chinese B HL
but they have taken 3 other HL subjects. The content of the Chinese B SL anticipated entry course is the same

as the BSL course but completed within the first academic year of the diploma programme.

Assessment
Paper 1 — Written Productive Skills 25% Paper 1 — Written Productive Skills 25%
Paper 2 — Receptive Skills 50% Paper 2 — Receptive Skills 50%
Individual Oral Assessment 259, Individual Oral Assessment 25%



Ab initio is a language programme for beginners in the language (Spanish and French). The course develops
the four language skills of listening, speaking, reading and writing. Courses focus on the acquisition of language
required for purposes and situations usual in everyday social interaction. The language ab initio syllabus
prescribes four topics for each of the five prescribed themes: (1) Identities, (2) Experiences, (3) Human ingenuity,

(4) Social organisation and sharing the planet.

Students must complete oral coursework, which is externally moderated, and sit two external written

examinations.

Assessment
Paper 1 — Written Productive Skills 25%
Paper 2 — Receptive Skills 50%
Individual Oral Assessment 25%

Career Pathways

Language skills have wide currency in the job market. Language study may form the basis of a diverse range
of careers. Students may choose a career specialising exclusively in languages, such as translator, interpreter,
editor, language engineer or teacher. However, for many students a highly desirable option will be to study a
language alongside another specialisation, enhancing employability in markets in which that language is used.
Some disciplines, which notably lend themselves to this kind of career path, include business, economics,

engineering and information technology.

14
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Individuals and Societies enable students to develop a critical appreciation of:

° human experience and behaviour
° the varieties of physical, economic and social environments that people inhabit
° the history of social and cultural institutions.

The following subjects are studied in Group 3: Business Management, Economics, Global Politics, History,
and Psychology - all at Higher and Standard Level. Each subject is designed to foster in students the ability
to identify, to analyse critically and to evaluate theories, concepts and arguments relating to the nature and

activities of people and societies in a global context.

Aims

The IB Business Management programme is designed to develop an understanding of business theory,
as well as an ability to apply business principles, practices and skills. The emphasis of the course is very
much on management decision-making and the day-to-day business functions of marketing, operations

management, human resource management and finance.

Course Description

Four concepts underpin the subject (change, creativity, ethics and sustainability), which provides a valuable
opportunity for students to develop interdisciplinary conceptual knowledge from a business management
perspective. The course examines various business organisations from different sectors, as well as the

broader socio-economic context these organisations operate in.

Students should acquire the skills necessary to become empowered participants in local and world affairs,
in particular the ability to think critically and make decisions that take account of ethical concerns and social
responsibility. The course also develops subject specific skills including accounting and financial analysis.
All students also undertake a piece of internal assessment, which involves an in-depth analysis of an actual
business. It is not necessary for students to have studied a similar course before and no prior knowledge will

be assumed.



Assessment at SL

Type of assessment Format of assessment Weighting of final grade

Assessment at HL

Type of assessment Format of assessment Weighting of final grade

Career Pathways

Business Management is invaluable to those students planning university study or careers in business

administration, marketing, human resources, logistics, or finance, as well as anyone interested in how the business

world works.

Economics

Aims

The IB Economics programme addresses how society allocates scarce resources to provide goods and
services. Emphasis is placed on students developing skills in analyzing, and evaluating current events and
recognizing their own tendencies for bias. It is not necessary for students to have studied a similar course
before and no prior knowledge will be assumed, though for Higher Level students slightly more
mathematical calculations will be involved. Overall, it is advisable for students wishing to undertake the

course in IB Economics that they are also taking Mathematics SL or Mathematics HL

16
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Course Description

The course is designed to develop students’ understanding of the concept of scarcity and the problem of
resource allocation within the domestic and international stage. Although economics involves the formulation
of theory, it is not a purely theoretical subject as economic theories will be applied to real-world examples and
the analysis of current affairs. Graphical interpretations and analysis allow the students to predict and react to
stimuli in real world contexts. Students learn through a mixture of textbook, teacher notes and outside media

such as video lectures, newspapers and magazines.

The course is divided into four modules at both Standard Level and Higher Level. These modules are:
Introduction to Economics, Microeconomics, Macroeconomics, The Global Economy. Higher Level students

study extra units within each module.

Assessment
All students also undertake a piece of Internal Assessment which consists of a portfolio containing three
commentary pieces based on articles relating to the real-world application of economic concepts. The

remainder of the formal assessment comes from the external examination at the end of the course.

HL Assessment
Paper 1 20%
Portfolio of 3
commentaries 20% Paper 2 30%
Paper 3 30%
SL Assessment
Portfolio of 3 30% Paper 1 30%
commentaries ° P 2 A

Career Pathways
The study of Economics is invaluable to those planning to take a university course in the subject or careers in
banking, law, politics, commerce or non-profit organizations. It is also an indispensable subject for those who

want to gain further insights into global financial markets, such as foreign exchange and equity markets.



This course is a transdisciplinary subject that counts as both Groups 3 and 4. Please see the course

description in the Group 4 section of this document for more details.

Aims

Geography at IB Diploma level encourages students to develop a world perspective and a sense of global
interdependence, enabling them to understand the interrelationship between people, places and the
environment and to develop a responsibility for environmental stewardship and sustainability. Students gain
an understanding of the need to plan and manage for future generations and to appreciate the relevance of
geography in analysing contemporary world issues. Students will be able to develop and modify their values

and attitudes in relation to geographical problems and issues.

Course Description

Both HL and SL students will study the Core 1 to 3 Units with a focus on ‘change’, which provide an overview
for the key global issues of our times. The purpose is to provide a broad, factual and conceptual introduction to
each topic. Many of these global issues also provide an introduction to the UN Sustainable Development Goals
(SDGs) in particular those concerning poverty reduction, gender equality, improvements in health and education
and environmental sustainability. The concept of the Circular Economy will also form an integral component
of the course. The core also develops knowledge of the causes and impacts of global climate change and
examines the consumption and security of our global resources. The HL students will also study the Core 4 to 6
Units with a focus on ‘interactions’, which will provide an overview of the global networks, flows and exchanges
arising from the disparities that exist between places. Students will gain an understanding of the roles of
globalization, geopolitical power and influence and the multidimensional process of development as well as
global risks and resilience from internet security to pollution. The option units studied in both Year 12 and 13 are

designed to show a breadth of geographical knowledge across both the physical and human spheres.

Throughout the course a wide range of skills are taught as “tools to geographers” which will be applied to the
exams and the internal assessment. As an internal assessment project, students do an original hypothesis-
testing fieldwork study requiring collection and analysis of primary data. This provides a stimulating and

practical application of classroom learning.

18
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2500-word report 20% Paper 1 Option Unit (3 structured questions, one per 35%
option unit)

Paper 2 Core 1 to 3 (3 structured questions, one per core
unit, plus 1 visual stimulus question and 1 extended answer 25%
question from a choice of 2).

Paper 3 Core 4 to 6 (1 extended answer question

consisting of 2 essays from a choice of 3) 20%

2500-word report 25% Paper 1 Option Unit (2 structured ques'tions and one 35%
extended answer for each optional unit)

Paper 2 Core 1 to 3 (3 structured questions, one per core unit, .

()

plus 1 visual stimulus question and 1 extended answer question
from a choice of 2)

Geography prepares students to undertake university courses in many areas including sustainability resource
management, international relations, development studies, environmental studies, town and country planning,

regional planning, hazard management and tourism management.

Global Politics is an exciting and dynamic subject that draws on the social sciences and humanities, and
largely reflects on the interconnectedness and often complex nature on the ways and means that political
issues emerge and develop. The study of Global Politics enables students to critically engage with a range of
perspectives of current and relevant issues that strives towards generating understanding of the rapid changes
and challenges that occur within the political arena. Connecting with perspectives is vital when attempting to
make better sense of this changing world, and facilitates processes where students begin to examine and

evaluate their role as active global citizens.



Course Description

People, power and politics are the concepts that lie at the very core of Global Politics and both HL and SL
students study four compulsory units. The first unit is on power, sovereignty and international relations, which
examines the dynamics of power, how it develops, and how it is exercised at various levels. The second unit
focuses on human rights, where students will gain a thorough understanding in the ways that human rights
have evolved. The third unit centres on the issue of development where students will assess the factors that
have promoted or inhibited development and connect with the debates that have emerged in development,
especially the increasingly significant challenges of globalisation, inequality and sustainability. The final unit
homes in on the issues that surround peace and conflict, where students will develop clarity in the various
types of conflict, and the justifications that are used for violence. Students will delve deep in a number of
case studies as a means towards understanding the causes of conflicts. As part of the internal assessment,
students will embark upon an engagement activity that culminates in a 2000-word report. The purpose of the
activity is that students explore relevant themes, building on substantial research with practice and experience

outside of the classroom.

The HL extension gives students the opportunity to explore important political challenges through the
exploration of case studies. Students must study two case studies that fit within a choice of topics of:
Environment, Poverty, Health, Identity, Borders and Security. There is no additional prescribed content for the
HL extension; rather, students immerse themselves in the case studies of their choice and focus on an aspect

that lends itself to detailed and in-depth analysis of complex political issues in real-life contexts.

Assessment at HL

Engagement Activity - a 2000-word Paper 1: Stimulus-based paper on a
written report on a political issue explored 20% topic from one of the four core units 20%
through engagement and research

HL Extension: global political challenges:
Two video recorded oral presentations
of two case studies chosen from two
different HL extension topics

Paper 2: Extended response paper
20% on the four core units 40%

20
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Assessment at SL

Engagement Activity - a 2000-word
written report on a political issue explored 25%
through engagement and research

Paper 1: Stimulus-based paper on a 30%
topic from one of the four core units

Paper 2: Extended response paper 45%
on the four core units

Career Pathways

Global Politics will prepare students very well for any degree and career path that involves analysis,
synthesis and high-level understanding of complex, interlinked issues. It can therefore open a considerable
number of options at university in areas that surround government & politics, public policy, international

relations, law and journalism.

Aims

IB History is a dynamic course that allows students to engage with and interpret past events. The course
allows students to gain a better understanding of the world today by exploring events in the recent past.
In history, students utilize a wide range of sources when exploring past events with emphasis placed on
the development of analytical and evaluative skills. The history course explores a range of global topics to

promote intercultural awareness and international mindedness.

Course Description

In correlation with the aims, the course offered at Renaissance College is a conceptual and modern course
that explores topics within national, regional and global contexts. It provides focus on the concepts of Rights
and Protest, honing in on the struggle for human and civil rights in the United States and South Africa. There
will also be an examination in the rise and rule of authoritarian states, which will include Mao’s China, and
Castro’s Cuba. We will also explore the dimensions of the Cold War and the impact it had in Africa, the
Americas, Asia and Europe. Higher Level topics will involve a more in-depth investigation of the major political,
economic, social and cultural events that occurred in China, Japan, and Korea in the Twentieth Century.
Overall, the topics will focus on relevant and current concepts such as globalization, democracy, race,
gender, religion and nation building; and therefore, relates perfectly to the study of economics, politics and

international relations.



Overall the aim of the course is for students to gain a deeper understanding of the events and concepts that
have shaped the world that we live in today. These include the concepts of ideologies, democracy, human
rights, conflict, peace-building and international cooperation. This course is ideally suited to those that seek to
enhance their analytical, evaluative and interpretive skills within topics that explore political, economic, social

and cultural issues and developments.

Assessment at HL

Internal
Assessment, 2200
words

20% Paper 1 — Rights & Protests 20%

Paper 2 — Authoritarian States & Superpower Rivalry 25%

Paper 3 — China & Korea 1910-1950, .
People’s Republic of China 1949-2005, 35%
Japan 1912-1990

Assessment at SL
Internal

Assessment, 2200
words

25% Paper 1 — Rights & Protests 30%

Paper 2 — Authoritarian States & Superpower Rivalry 45%

*Please note there may be some variation from year to year with module options availible.

Career Pathways
History prepares students for further study at university, both in the subject area as well as other pathways.
Careers linked to history include law, publishing, marketing, advertising, journalism, government, commerce,

public relations and education.

Aims

Psychology at IB Diploma level explores how we make links between biological, cognitive and sociocultural
influences on human behavior. The course enables students to achieve a greater understanding of themselves
and others by generating an appreciation of how psychological knowledge is generated, developed and
applied. The course also promotes an in-depth understanding of psychology’s approaches to researching
behaviour and looks at the ethical concerns raised by the methodology and application of psychological

research.
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Course Description

Psychology will be offered at Standard and Higher Level and all students take the core unit, which includes the
study of the biological, cognitive and sociocultural approaches to understanding behaviour. In addition, Higher
Level students will study the core units in greater depth and detail with extension topics. Standard Level
students will then study one option from a choice of four and Higher Level students will study two options
while also examining the approaches to researching behaviour in more depth. The options will be selected
from Abnormal Psychology, Developmental Psychology, Health Psychology and the Psychology of Human
Relationships. All students are required to complete an internal assessment, which involves the replication of
an experimental study which is then written about in a detailed report. The remainder of the formal assessment
comes from the external examinations at the end of the course. Standard Level students sit two examination

papers and Higher Level students sit three.

It is not necessary for students to have studied a similar course before and no prior knowledge will be assumed,
however, Psychology uses a range of scientific processes so students will be expected to have good level of
understanding in these areas. A willingness to do extensive reading and an ability to write analytically, and

formulate an argument in response to a specific question is also essential for success in this course.

Assessment at HL

2200-word 20% Paper 1 (Core units) 40%
experimental report
Paper 2 (Optioins) 20%
Paper 3 (research methods) 20%
Assessment at SL
2200-yvord 25% Paper 1 (Core units) 50%
experimental report
Paper 2 (Options units) 25%

Career Pathways

Psychology is valuable for students with a genuine interest in studying and researching human behavior
from multiple perspectives. It will prepare students for university study or careers in clinical, experimental or
counselling psychology, social work and education, as well as any field where substantial interaction with

people is a primary focus, such as business, marketing or hospitality.



Renaissance College offers Biology, Chemistry, Physics, Design Technology and Sports, Excercise and Health

Science at both Standard and Higher Level. Two courses are offered at Standard Level only; Environmental

Systems and Societies (ESS) and Food Science.

Higher Level courses are advanced rigorous courses

which will prepare students for further study at

4 university level; indeed many students who are
awarded good grades in Higher Level Science
subjects receive advanced credit at many major U.S.
universities. The level of study therefore is comparable
with undergraduate requirements in the U.S. Standard

. Level IB Diploma Sciences are intended for those with

an interest in the subject but no intention of pursuing it
at university level. ESS and Food Science courses, however would provide a good platform for students wishing

to study in these specific areas at University.

There are no prerequisites for any Science subject, but students who have not achieved a science level 5 or
above in MYP Sciences often find Higher Level IB Diploma Sciences very difficult and final grades tend to be low.

Such students are normally better served by choosing to do a Science subject at Standard Level.

The Sciences follow a common assessment model, as prescribed by the IBO. 80% of the final grade is
determined by performance in a written exam at the end of the course. The other 20% is determined by
performance in internal assessment. This comprises of 40 hours of practical work at Standard Level and 60
hours at Higher Level. For Design Technology this split is 60%/40%. It is a requirement for successful completion
of the IB Diploma that all students participate in the Group 4 Project. This is an interdisciplinary activity, normally
part of a field trip, which combines field work, data collection and processing, communication of findings and
presentation of results in a format designed to mimic the activities of scientists in the ‘real’ world. The Group 4
Collaborative science project takes about 10 hours of curriculum time and forms part of the internal

assessment.
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The IB Diploma Programme biology course covers the relationship of structure and function at all levels of
complexity. Students learn about cell theory, the chemistry of living things, plant science and genetics, among many

other topics to further their understanding of and learning about biology.

Throughout this challenging course, students become aware of how scientists work and communicate with each

other. Further, students enjoy multiple opportunities for scientific study and creative inquiry within a global context.

The incoming DP cohort will be the first to learn the new syllabus for the 2025 exams. The course consists of four units.

Core: Water, Nucleic acids, Cell structure, Diversity of organisms,
Unity and diversity Evolution and Speciation, Conservation of biodiversity

HL only: Origins of cells, Viruses, Classification and cladistics

Core: Carbohydrates and lipids, Proteins, Membranes and membrane
. transport, Organelles and compartmentalisation, Cell specialisation, gas
Form and Function exchange, Transport, Adaptation to environment, Ecological niches

HL only: Muscle and motility

Core: Enzymes and metabolism, Cell respiration, Photosynthesis,
Interaction and Neural signalling, Integration of body systems, Defense against disease,
Populations and Communities, Transfer of energy and matter

interdependence
HL only: Chemical signalling
Core: DNA replication, Protein Synthesis, Mutations and gene editing,
Cell and nuclear division, Water potential, Reproduction, Inheritance,
Continuity and change Homeostasis, Natural selection, Sustainability and change, Climate

change

HL only: Gene expression

In total, core content will take approximately 110 hours with an additional 70 hours for higher level content.

As part of the course, all students must complete an individual internal assessment which consists of 10 hours of
lab work. This is an open-ended task where each student designs their own Biology scientific investigation based
on a research question of their choosing. The student will gather and analyse their data to answer this research

question in the form of a written report.

In addition to the 10 hours of lab time for the student’s internal assessment, SL and HL students must complete
an additional 20 hours and 40 hours of lab work, respectively. Their final 10 hours of lab work will be devoted to a

collaborative sciences project.



Assessment

A: Multiple Choice Questions

Paper 1 B: Data-based questions 1.5 2 36%

Paper 2 Data-pased, short-answer, and extended-response 15 25 44%,
questions

Internal Open-ended task where the student gathers and analyses 10 20%

Assessment data to answer their research question (3000 words)

Career Pathways

IBDP Biology at Higher Level will allow for university entry followed by a career pathway which might include
Biology, Ecology and conservation, Neuro Science, Medicine, Medical Research and Teaching.

At Standard Level, Biology is an excellent choice for those thinking of general science and environmental
courses such as Natural Resource Management and Environmental Law. It is also an advantage for any course
or career where a students needs to demonstrate effective manipulative and research skills and the cooperation,

independent learning skills, perseverance and responsibility appropriate for problem solving.

Aims

Chemistry is the study of materials and how they change. The IB chemistry course is designed to provide
students with the basic knowledge in this fundamental science subject. This course is excellent preparation
for both biology and chemistry at the university level. Students also develop interpersonal skills as well as
information and communication technology skills, which are essential in modern scientific endeavours—and
are important life-enhancing, transferable skills in their own right. Students also study the impact of chemistry
on society, the moral and ethical dilemmas, and the social, economic and environmental implications of the

work of chemists.

Course Description
The incoming DP cohort will be the first to learn the new syllabus for the 2025 exams. The course consists

of six units:
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Models of the particulate Core: Introduction to the particulate nature of matter, The nuclear atom,

nature of matter

Models of bonding
and structure

Classification of matter

Electron configurations, Counting particles by mass: The mole, Ideal
gases
HL: Mass spectra, Successive ionization energies

Core: The ionic model, The covalent model, The metallic model, From
models to materials
HL Resonance Benzene, Hybridization, Formal charges, expanded octet

Core: The periodic table: Classification of elements, Functional groups:
Classification of organic compounds
HL: Colored complexes, IR, HINMR

What drives chemical Core: Measuring enthalpy change, Energy cycles in reactions, Energy

reactions?

from fuels
HL only: Entropy and spontaneity

How much, how fast and Core: Measuring enthalpy change, Energy cycles in reactions, Energy
how far? from fuels, Entropy and spontaneity

HL: Rate equations and expressions, Gibbs free energy
What are the mechanisms of Core: Proton transfer reactions, Electron transfer reactions, Electron

chemical change?

sharing reactions, Electron-pair sharing reactions
HL: Lewis acid base, electrolsis

In total, core content will take approximately 110 hours with an additional 70 hours for higher level content. As

part of the course, all students must complete an individual internal assessment which consists of 10 hours of

lab work. This is an open-ended task where each student designs their own Chemistry scientific investigation

based on a research question of their choosing. The student will gather and analyse their data to answer this

research question in the form of a written report.

In addition to the 10 hours of lab time for the student’s internal assessment, SL and HL students must complete

an additional 20 hours and 40 hours of lab work, respectively. Their final 10 hours of lab work will be devoted to

a collaborative sciences project.

Paper 1

Paper 2

Internal
Assessment
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A: Multiple Choice Questions 15 2 36%
B: Data-based questions

Data-pased, short-answer, and extended-response 15 25 44%,
questions
Open-ended task where the student gathers and analyses

data to answer their research question (3000 words) 10 20%



IBDP Chemistry at Higher Level will allow for university entry in most science subjects. The study of Chemistry
offers a diverse array of career choices including Medicine, Engineering (Mechanical, Electrical & Electronic,
Chemical), Agriculture, Pharmaceuticals, Computer Science, Industrial Chemistry (Plastics, Paper, Dyes, Fabrics

etc.), Research, Finance, and Teaching.

At Standard Level, Chemistry is an excellent choice for those thinking of general science and technology courses.
It is also an advantage for any course or career where a students needs to demonstrate effective manipulative and
research skills and the cooperation, independent learning skills, perseverance and responsibility appropriate for

problem solving.

Physics is perhaps the most fundamental of the experimental sciences as it seeks to explain the universe itself,
from the very smallest particles to the vast distances between galaxies. Physicists seek to acquire knowledge of the
natural world by forming theories which are then tested by experiment. In the IB Diploma Physics course, students
develop practical skills and improve their ability to use Mathematics, which is the language of Physics. They also
develop interpersonal skills as well as information and communication technology skills, which are essential in
modern scientific endeavours—and are important life-enhancing, transferable skills in their own right. Students also
study the impact of physics on society, the moral and ethical dilemmas, and the social, economic and environmental

implications of the work of physicists.

The incoming DP cohort will be the first to learn the new syllabus for the 2025 exams. The course consists of

five units:
1. Kinematics 4. Rigid body mechanics e»
Space, time and motion 2. Forces and momentum 5. Galilean and special relativity see
3. Work, energy and ower *
The particulate nature 1. Thermal energy transfers ¢ 4. Thermodynarr?ics'm
SRmaler 2. Greenhouse effect ¢ 5. Current and circuits *
3. Gas laws °
1. Simple harmonic motion e 4. Standing waves and resonance °
Wave behaviour 2. Wave model « 5. Doppler effect «

3. Wave phenomena ¢

Fields 1. Gravitational fields ¢ 3. Motion in electromagnetic fields ¢
2. Electric and magnetic fields e« 4. Induction eee
1. Structure of the atom e 4. Fission ¢

Nuclgar and quantum 2. Quantum physics ee° 5. Fusion and stars *

physics 3. Radioactive decay °°

Key to table:

* Topics with content that should be taught to all students

= Topics with content that should be taught to all students plus additional HL content
s« HL content only
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In total, core content will take approximately 110 hours with an additional 70 hours for higher level content. As
part of the course, all students must complete an individual internal assessment which consists of 10 hours of lab
work. This is an open-ended task where each student designs their own Physics scientific investigation based on a
research question of their choosing. The student will gather and analyse their data to answer this research question

in the form of a written report.

In addition to the 10 hours of lab time for the student’s internal assessment, SL and HL students must complete
an additional 20 hours and 40 hours of lab work, respectively. Their final 10 hours of lab work be devoted to a

collaborative sciences project.

Assessment
Paper A: Multiple Choice Questions
s B: Data-based questions 1.5 2 36%
Data-based, short-answer, and extended-response o
Internal Open-ended task where the student gathers and analyses 10 20%
Assessment data to answer their research question (3000 words) °

Career Pathways
IBDP Physics at Higher Level will allow for university entry followed by a career pathway which might include
Physics, Astronomy, Engineering (Mechanical, Electrical & Electronic, Civil, Marine, Aerospace), Architecture,

Surveying, Computer Science, Mathematics and Teaching.

At Standard Level, Physics is an excellent choice for those thinking of general science and technology courses..
It is also an advantage for any course or career where a students needs to demonstrate effective manipulative
and research skills and the cooperation, independent learning skills, perseverance and responsibility

appropriate for problem solving.



Aims

As a transdisciplinary subject, environmental systems and societies is designed to combine the techniques and
knowledge associated with group 4 (the experimental sciences) with those associated with group 3 (individuals and
societies). By choosing to study a transdisciplinary course such as this as part of their diploma, students are able to

satisfy the requirements for both groups 3 and 4 of the hexagon.

The environmental systems and societies course is offered at SL only. The prime intent of this course is to provide
students with a coherent perspective of the interrelationships between environmental systems and societies; one that
enables them to adopt an informed personal response to the wide range of pressing environmental issues that they

will inevitably come to face.

Students’ attention can be constantly drawn to their own relationship with their environment and the significance of
choices and decisions that they make in their own lives. It is intended that students develop a sound understanding
of the interrelationships between environmental systems and societies, rather than a purely journalistic appreciation

of environmental issues.

Course Description

The course is comprised of 8 units of varying length, which total 120 teaching hours. The units are (1) Foundations
of environmental systems and societies, (2) Ecosystems and ecology, (3) Biodiversity and conservation, (4) Water
and aquatic food production systems and societies, (5) Soil systems and terrestrial food production systems and
societies, (6) Atmospheric systems and societies, (7) Climate change and energy production, and (8) Human
systems and resources.

Practical work is done throughout the course and includes studies of the Predator-Prey relationship, Population growth

rates, Biodiversity, and Field-work techniques. The practical work including Individual Investigation, totals 30 hours.

Assessment
Individual 259, P I—c S 2501
Investigation ° aper 1 — Case Study (1 hour) o
Paper 2 — short answers and structured essay (2 hours) 50%
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Career Pathways
IBDP Environmental Systems and Societies will allow for university entry followed by a career pathway that might
include any number of general science and technology courses or other types of trans disciplinary pathways
that include a science component. Additionally, it can fulfill the requirements of a course where students need

to demonstrate effective manipulative and research skills and the cooperation, independent learning skills,
perseverance and responsibility appropriate for problem solving. It is also an advantage for any career requiring

breadth of knowledge, for example, law, environmental or business studies.

Aims

Diploma Programme Design Technology aims to develop internationally minded people whose enhanced
understanding of the technological world can facilitate our shared guardianship of the planet and create a
better world. Through studying Design Technology, students should become aware of how designers work
and communicate with each other. While the design methodology may take on a wide variety of forms, it is

the emphasis on a practical approach through design work that characterizes this subject.

Course Description

Diploma Programme Design Technology is based on a model of learning that incorporates knowledge, skills
and design principles in problem-solving contexts, while at the same time maximizing the use of local and
readily available resources. It assumes no previous experience in either technology or design. The intent is not
solely the acquisition of knowledge about design and technology, which may change or become outdated, but
it is about learning how to adapt to new experiences and to approach problems with the appropriate skills and
the relevant techniques to identify the important elements and, crucially, to develop the optimum solutions. The
design cycle is at the core of the course, and it is expected that students will use this process in the practical
investigative work as well as in the theory. Each element in the design cycle represents an aspect of design
technology, which, when viewed together, constitutes a holistic approach. Any given element is, therefore, only

to be seen in the context of the whole process.



Assessment at SL

Paper 1 30% 45min
Paper 2 30% 1h 30min
Internal 40% 40h
Assessment

Assessment at HL

Paper 1 20% 1h
Paper 2 20% 1h 30min
Paper 1 20% 1h 30min
Internal 40% 40h
Assessment °

Career Pathways

Architecture, Graphic Design, Green Design,
Industrial Design, Product Design, Fashion
Design, User Experience Design,
Sustainable Design, Interior Design,
Mechanical Engineering, Electrical
Engineering, Computer Science, Robotics,
Materials Science, Innovation and
Entrepreneurship, Digital Media Design,
Game Design, Animation, Web

Development, Human-Computer Interaction,

Systems Engineering, Multimedia Technology.

40 multiple-choice questions on the core

Section A: one data-based question and several short-
answer questions on the core (all compulsory)
Section B: one extended-response question on the
core (from a choice of three)

Design project

40 multiple-choice questions on the core

Section A: one data-based question and several short-
answer questions on the core (all compulsory)
Section B: one extended-response question on the
core (from a choice of three)

Structured answers (long and short) based on
AHL material

Design project
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The incoming DP SEHS cohort will be the first to enroll as part of the new syllabus for the 2025 exams.

As one of the sciences subjects in the IB Diploma Programme, sports, exercise and health science (SEHS)
is primarily concerned with the scientific study of human physiology, biomechanics and psychology.
Scientists working in these fields attempt to make sense of human physical and mental health and
performance through a variety of approaches and techniques, controlled experimentation, and collaboration
with other researchers. DP SEHS enables students to engage constructively with topical scientific issues.
Students examine scientific knowledge claims in a real-world context, fostering interest and curiosity. By
exploring the subject, they develop understandings, skills and techniques which can be applied across their

studies and beyond.

The course is organized under three main themes: exercise physiology and nutrition of the human body;
biomechanics; sports psychology and motor learning. These themes are distinct, but also share many overlapping
features; studying the similarities and connections between them is a central component of the course.
Through the overarching theme of the nature of science, the course aims to enable students to:

e develop conceptual understanding that allows connections to be made between different areas of the

subject, and to other DP sciences subjects

e acquire and apply a body of knowledge, methods, tools and techniques that characterize science

e develop the ability to analyse, evaluate and synthesize scientific information and claims

e develop the ability to approach unfamiliar situations with creativity and resilience

e design and model solutions to local and global problems in a scientific context

e develop an appreciation of the possibilities and limitations of science

e develop technology skills in a scientific context

e develop the ability to communicate and collaborate effectively

o develop awareness of the ethical, environmental, economic, cultural and social impact of science.



Syllabus content

A. Exercise physiology and nutrition of the human body
A.1—Communication

A.2—Hydration and nutrition

A.3—Response

B. Biomechanics

B.1—Generating movement in the body
B.2—Forces, motion and movement
B.3—Injury

C. Sports psychology and motor learning
C.1—Individual differences

C.2—Motor learning

C.3—Motivation

C.4—Stress and coping
C.5—Psychological skills

Experimental programme

Practical work
Collaborative sciences project
Scientific investigation

External

Paper 1 Paper 1A: Multiple-choice questions
Paper 1B: Data-based questions and questions
on
experimental work

Paper 2 Short answer and extended-response
questions

Internal

Scientific The scientific investigation is an open-ended

investigation task in which the student gathers and analyses
data in order to answer their own formulated
research question. The outcome of the
scientific investigation will be assessed through
the form of a written report. The maximum
overall word count for the report is 3,200
words.
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Career Pathways

Sports Exercise and Health Science (SEHS) can lead to careers in clinical physiotherapy; nutritional and dietary
consultancy; branches of medical science such as microbiology, neurology, orthopedic surgery; pharmaceutical
studies. It can also provide access to more common sport-related careers such as fitness training, becoming a
biomechanics analyst, a sports journalist, a sport/commercial lawyer or even a registered sports psychologist.
The potential to advance and take a progressive step forward within higher education is made easier by the

versatility that this challenging and enlightening subject delivers.



Aims

Appreciate scientific study and creativity within a global context through stimulating and challenging

opportunities.
Acquire a body of knowledge, methods and techniques that characterise science and technology
Apply and use a body of knowledge, methods and techniques that characterise science and technology

Develop an ability to analyse, evaluate and synthesize scientific information, develop a critical awareness

of the need and value of effective collaboration and communication during scientific activities
Develop experimental and investigative scientific skills including the use of current technologies
Develop an appreciation of the possibilities and limitations of science and technology

Develop an understanding of the relationships between scientific disciplines and their influence on other

areas of knowledge.

Course Description

In correlation with the aims, the course offered at Renaissance College is a conceptual and modern course

that explores topics within national, regional and global contexts. Food Science demands the direct application

of scientific knowledge to practical settings within the Food Laboratory. An emphasis on appropriate and

sustainable food production and processing is also practiced on this course. Students will gain a deeper

understanding of technological innovations within the food industry and will look into the wide needs of

individuals and the even broader needs of the community. Physical, chemical, nutritional and microbiological

properties of food must be studied and used in conjunction with student innovation and creativity to enable the

design and realisation of new solutions that meet local and global needs.

Assessment
Internal 20% Paper 1 — (1 hour) 30%
Assessment
Paper 2 — (2 hour) 50%

Career Pathways

Food technologist, Food Health and safety inspector, Nutritional therapist, Nutritionist,

Product/process development scientist, Food Production manager, Food Quality manager,

Food Regulatory affairs officer, Food and Beverage technical advisor
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Students are required to undertake one of four mathematics courses offered within the DP. The courses on
offer come under two subject names:
+ Mathematics: Analysis and approaches

+ Mathematics: Applications and interpretation

Both of these courses will be available to students at SL and HL.

All of these courses share the common aim of enabling students to:

. enjoy mathematics and develop an appreciation of its elegance and power
. develop an understanding of the principles and nature of mathematics

. increase logical, critical and creative thinking skills

. apply and transfer skills to alternative situations

Aims and subject description

The name reflects the emphasis on calculus and algebraic, graphical and numerical approaches. This subject
at SL and HL is appropriate for students who enjoy developing their mathematics to become fluent in the
construction of mathematical arguments and develop strong skills in mathematical thinking. They will also be
fascinated by exploring real and abstract applications of these ideas, with and without the use of technology.
Students who take Mathematics: Analysis and approaches, will be those who enjoy the thrill of mathematical

problem solving and generalisation.

Assessment
Paper 1 1.5hrs 40% 2hrs 30%
Paper 2 1.5hrs 40% 2hrs 30%
Paper 3 - - 1hr 20%
Rssosament 30hrs 20% 30hrs 20%

Career Pathways
This subject is aimed at students who will go on to study subjects with substantial mathematics content, such as

mathematics itself, engineering, physical sciences or economics



Aims and subject description

The name emphasises the applied nature of the subject, and also that interpretation of results in context is an
important element of mathematics. This subject at SL and HL is appropriate for students who are interested
in developing their mathematics for describing our world and solving practical problems. They will also be
interested in harnessing the power of technology alongside exploring mathematical models. Students who
take Mathematics: Applications and interpretation will be those who enjoy mathematics best when seen in a

practical context.

Assessment
Paper 1 1.5hrs 40% 2hrs 30%
Paper 2 1.5hrs 40% 2hrs 30%
Paper 3 - - 1hr 20%
"&‘égfe"gmen . 30hrs 20% 30hrs 20%

Career Pathways
This subject is aimed at students who will go on to study subjects such as social sciences, natural sciences,

statistics, business, some economics, psychology, or design.

Aims of the arts subject are to enable students to:

° Become informed, reflective and critical practitioners in the arts

° Understand the dynamic and changing nature of the arts,

° Explore and value the diversity of the arts across time, place and culture
° Develop perceptual and analytical skills
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Theatre is a dynamic, collaborative and live art form. It is a practical subject that encourages discovery through

practical inquiry, experimentation, risk taking and in the presentation of ideas to others.

The IB Diploma Programme theatre course is a multifaceted theatre- making course. It gives students the
opportunity to make theatre as creators, designers, directors and performers. It emphasises the importance of
working both individually and as part of an ensemble. It offers the opportunity to engage actively in the creative
process of inquiring, developing, presenting, and evaluating. Students are encouraged to work as inquisitive

and imaginative artists, transforming ideas into action and communicating these to an audience.

The basis of theatre is inquiry into the human condition; what makes us human, the action we take and the

stories we tell, how we interact and how we share our visions.

Theatre is a form of expressive communication to a public and students are therefore required to think about
the responsibilities of theatre making, considering carefully what they wish to communicate and how best to

present their ideas.

Through the study of theatre, students strengthen their awareness of their personal and cultural perspectives,
developing an appreciation of the diversity of theatre practices, their processes and their modes of presentation.
This enables students to discover and engage with different forms of theatre across time, place and culture and
promotes international mindedness. Participation in the DP theatre course results in the development of both

theatre and life skills; the building of confidence, creativity and working collaboratively.



The syllabus clearly indicates a distinction between SL and HL. It allows for greater breadth and depth in
teaching and learning at HL through an additional assessment task which requires students to immerse

themselves in the works of key theatre theorists.

The theatre course at both SL and HL requires no previous experience.

Research Presentation

Students at SL and HL plan, deliver and video record an individual research presentation (15 30% (SL)
mins maximum) in which they provide evidence of their academic and practical exploration and

learning of a world theatre tradition that they have not previously studied. Each student submits

the following. 20% (HL)
a) A video recording of the student’s research presentation (15 mins maximum)

b) Alist of all sources cited and any additional resources used by the student during the presentation.

Collaborative project

Students at SL and HL collaboratively create and perform an original piece of theatre (lasting 7 - 10 40% (SL)

mins) created from a starting point of their choice. The piece is presented to an audience as a fully

realised production. Each student submits the following.

a) A project report (a maximum of 10 pages of written text and images with written text not exceeding 25% (HL)
4000 words) plus a list of all sources used.

b) A video recording of the final piece (10 mins maximum)

Solo theatre piece (HL Only)
35% (HL)
Students at HL research a theatre theorist that they have not previously studied. Identify an aspect
of theory and create and present a solo theatre piece. (4- 7 minutes) that demonstrates the practical
application of this theory to a theatre piece for an audience. Each student submits the following:

a) Areport of 2500 words maximum plus a list of all primary and secondary sources cited.
b) A continuous unedited video recording of the whole solo theatre piece (4 - 7 mins)

Production ProposalStudents at SL and HL choose a published play text they have not previously 30% (SL)
studied and formulate a vison for the design and theoretical staging of the entire play text for an
audience. These ideas are presented in the form of a proposal. Each student submits the following.

20% (HL)
a) A production proposal (a maximum of 12 pages of written text and images with written test not
exceeding 4000 words) plus a list of all sources cited.

The IB Theatre course will give students access to all post-secondary opportunities relating to Theatre and
Drama. It is also a great choice for students who wish to pursue journalism, creative writing, multi-media, law
and public relations, for example. Students who study IB Theatre tend to be interested in careers that involve

a human aspect - communication, collaboration, teamwork and creative problem solving.
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Music functions as a means of personal and communal identity and expression, and embodies the social and
cultural values of individuals and communities. This scenario invites exciting exploration and sensitive study.
A vibrant musical education fosters curiosity and openness to both familiar and unfamiliar musical worlds.
Through such a study of music we learn to hear relationships of pitch in sound, pattern in rhythm and
unfolding sonic structures. Through participating in the study of music we are able to explore the similarities,
differences and links in music from within our own culture and that of others across time. Informed and active
musical engagement allows us to explore and discover relationships between lived human experience and
specific sound combinations and technologies, thus informing us more fully of the world around us, and the

nature of humanity.

Both Standard Level and Higher Level music students are required to study musical perception. All students
therefore submit a musical links investigation and also respond to a listening examination paper. In the latter,
HL students are required to answer a further two questions. The first of these two questions allows them to
demonstrate a wider understanding of music in relation to time, place and cultures. The second requires them

to carry out a comparative analysis of music in response to pieces not previously studied.

SL students in music are required to choose one of three options:

. SL creating (SLC)
. SL solo performing (SLS)
. SL group performing (SLG).




HL students are required to present both creating and solo performing. This is a significant difference in
expectation. By pursuing both creating and performing, this enables HL students to bring to their musical
studies a wider perspective. It also allows them to pursue some work in more depth. The study of three
components in an integrated way allows HL students to make not only more connections but, potentially, these
connections may carry more importance and have more influence during their musical studies. This path of

study allows HL students the opportunity to engage in music in a more complete way.

. Prior learning
. The Diploma Programme music course is designed to offer students the opportunity to build on prior
experience in music while encouraging a broad approach to the subject and developing new skills,

techniques and ideas.

. While prior music experience is not mandatory at SL, it is recommended. At HL it is very strongly
recommended.
Assessment
Musical perception 75 90
Creating 75 75
Solo performing 75 75
Group performing 75 N/A
Total teaching hours 150 240

SL students must choose one of three options; creating, solo performing or group performing.

Career Pathways

The DP Music course provides an appropriate foundation for further study in music at university level or in
music career pathways. It also provides an enriching and valuable course of study for students who may
pursue other careers, such as music criticism, music therapy, teaching and music composition. This course

also provides all students with the opportunity to engage in the world of music as lifelong participants.

Film is offered as a Standard or Higher Level online course. Because of the nature of the learning environment,
in particular the need for independent learning, this course will not be suitable for all students. Students will be
supervised by a member of staff on campus to ensure that they are meeting expectations, but this contact is

limited and study will be overseen by the online tutor. In addition, because of the online delivery of the course,

there is an additional charge to cover the costs of the course provider.

42



43

Film is both a powerful communication medium and an art form. The DP film course aims to develop students’
skills so they become adept both in interpreting others’ work and in creating their own films. Through the study
and analysis of film texts and exercises in filmmaking, the DP film course explores film theory and history.

The course will develop students’ critical abilities, enabling them to appreciate the multiplicity of cultural and
historical perspectives in film.Students are encouraged to develop the professional and technical skills (including
organisational skills) needed to express themselves creatively in film. The IB film course emphasises the

importance of working individually and as a member of a group.

At the core of IB film is a concern with clarity of understanding, critical thinking, reflective analysis, effective

involvement and imaginative synthesis achieved through practical engagement in the art and craft of film.

Aims

The IB Diploma Programme Visual Arts develops a students passion
for learning and passion for creating art that leads them to explore
their connection with the world. Students will be on a journey of
discovery, developing analytical and creative skills as they approach
their own personal theme. In addition to exploring and comparing the
visual arts from different perspectives and in different contexts,

students are

expected to engage in, experiment with and reflect upon a wide range of

contemporary artistic practices and media.

Course Content

The visual arts core syllabus at Higher Level (HL) and Standard Level (SL) will consist of three interrelated areas:
Visual Arts in Context, Visual Arts Processes and Presenting Visual Arts. These three areas all overlap and
provide the opportunity for students to fulfil the aims of the course while keeping the syllabus content intentionally

non-prescriptive.



Throughout the course students are expected to experience working with a variety of different art-making

forms. Students should, as a minimum, experience working with at least 2 different media at SL and 3 different

media at HL.

At RCHK we run a visiting artists program. Students also benefit from regular trips, gallery and museum visits

in order to gain primary sources. These give them authentic opportunities to relate to Art in the world around

them.

Part 1: Comparative study

Students at SL analyse and compare different artworks by different artists. This independent
critical and contextual investigation explores artworks, objects and artifacts from differing
cultural contexts.

SL students submit 10-15 screens which examine and compare at least three artworks,
at least two of which should be by different artists. The work selected for comparison
and analysis should come from contrasting contexts (local, national, international and/or
intercultural).

SL students submit a list of sources used.

Part 2: Process portfolio

Students at SL submit carefully selected materials which evidence their experimentation,
exploration, manipulation and refinement of a variety of visual arts activities during the two-
year course.

SL students submit 9-18 screens which evidence their sustained experimentation,
exploration, manipulation and refinement of a variety of art-making activities. For SL
students the submitted work must be in at least two art-making forms, each from separate
columns of the art-making forms table.

Internal assessment

This task is internally assessed by the teacher and externally moderated by the IB at the end
of the course.

Part 3: Exhibition

Students at SL submit for assessment a selection of resolved artworks from their exhibition.
The selected pieces should show evidence of their technical accomplishment during

the visual arts course and an understanding of the use of materials, ideas and practices
appropriate to visual communication.

SL students submit a curatorial rationale that does not exceed 400 words.

SL students submit 4—7 artworks.

SL students submit exhibition text (stating the title, medium, size and intention) for each
selected artwork.

SL students may submit two photographs of their overall exhibition. These exhibition
photographs provide an understanding of the context of the exhibition and the size and
scope of the works. While the photographs will not be used to assess individual artworks,
they may give the moderator insight into how a candidate has considered the overall
experience of the viewer in their exhibition.

20%

40%

40%
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Part 1: Comparative study

Students at HL analyse and compare different artworks by different artists. This independent
critical and contextual investigation explores artworks, objects and artefacts from differing
cultural contexts.

HL students submit 10—-15 screens which examine and compare at least three artworks, 20%
at least two of which need to be by different artists. The works selected for comparison

and analysis should come from contrasting contexts (local, national, international and/or
intercultural).

HL students submit 3-5 screens which analyse the extent to which their work and practices
have been influenced by the art and artists examined.

HL students submit a list of sources used.

Part 2: Process portfolio

Students at HL submit carefully selected materials which evidence their experimentation, exploration,
manipulation and refinement of a variety of visual arts activities during the two-year course. 40%

HL students submit 13—25 screens which evidence their sustained experimentation, exploration,
manipulation and refinement of a variety of art-making activities. For HL students the submitted work
must have been created in at least three art-making forms, selected from a minimum of two columns of
the art-making forms table.

Internal assessment
This task is internally assessed by the teacher and externally moderated by the IB at the
end of the course.

Part 3: Exhibition

Students at HL submit for assessment a selection of resolved artworks from their exhibition.

The selected pieces should show evidence of their technical accomplishment during

the visual arts course and an understanding of the use of materials, ideas and practices 40%
appropriate to visual communication.

HL students submit a curatorial rationale that does not exceed 700 words.

HL students submit 8—11 artworks.

HL students submit exhibition text (stating the title, medium, size and intention) for each
selected artwork.

HL students may submit two photographs of their overall exhibition. These exhibition
photographs provide an understanding of the context of the exhibition and the size and
scope of the works. While the photographs will not be used to assess individual artworks,
they may give the moderator insight into how a candidate has considered the overall
experience of the viewer in their exhibition.

The creative economy employs nearly 30 million people worldwide and is becoming big business in the visual
world we live in. Many students from RCHK go on to study Visual Arts at Higher Education Institutions world-
wide. This can lead onto careers within the fashion industry, graphic design, illustrator, painter, textile design,
commercial artist, art direction, art historian, jeweller, sculptor, ceramist, photographer, multi-media artist, art

teacher, workshop facilitator, art therapist, glass designer art conservator amongst many more.



Other Curriculum Requirements

The CAS programme provides individual student challenges in Creativity, Activity and Service. The challenge is
extended by developing a spirit of discovery and self-reliance and encouraging individual skills. The programme
reflects the aims of our mission statement in complementing the academic disciplines of the curriculum and

meeting our college goals regarding growth of the whole person.

Creativity, Activity, Service (CAS) is a fundamental part of the IB Diploma Programme. CAS places emphasis
on experiential learning and students are expected to be involved in a balanced range of activities for at least
18 months over the two-year programme equivalent to an average of at least 3 to 4 hours per week. Students
should aim to be involved in long-term activities that encompass all three areas. CAS requires students to
personally reflect on experience and identify their learning, working towards the achievement of seven CAS
learning outcomes. Students are expected to keep a portfolio of their involvement and learning in the CAS
programme. In addition to keeping a portfolio of experiences and reflections, CAS requires students to take part
in a range of experiences and at least one project. The project should involve:

* real, personal activities,

* personal challenge,

e careful consideration planning and reflection.

References and testimonials forwarded to colleges and universities include comments on student personal

growth through commitment and contribution to the programme.

Creativity can cover a wide range of arts and other forms of creative expression, and can include creativity by

the individual student in designing and carrying out service projects:

Music Drama or Theatre Projects
Entertainment at an elderly home Creating promotional videos for charity
Teaching Choreographing a dance performance

Activity involves physical exercise as part of a healthy lifestyle, including expeditions, sports or physical training:

Water Safety Windsurfing

Hiking Extra-Curricular Sporting Activities
Yoga Hong Kong Award for Young People
Marching band Tree planting

Service involves social service, including environmental and international projects:

Peer Mentoring or Tutoring Environmental Projects
Volunteering at an animal shelter Student Council
Volunteering at an elderly centre, Soup kitchen volunteer
children’s home, or refugee centre Clothing drive
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The IB defines Theory of Knowledge (ToK)as a “course (that) plays a special role in the DP by providing

an opportunity for students to reflect on the nature, scope and limitations of knowledge and the process of
knowing (ToK Guide First Assessment 2022, p.6).” So essentially, in ToK students think about how knowledge is
produced, acquired and shared, and the limitations of these processes in academia, in knowledge communities
as potentially disparate as skateboarders and philatelists and crucially, in their own relationships and in their own
minds. As such, students are not really expected to learn new content as they do in their other subjects. They
are however expected to take what for many will be an entirely new approach as they think deeply about what

they already know and what they are currently learning, both inside and outside of school.

The IB states that students must study how knowledge is created in the following Areas of Knowledge:
Mathematics, History, the Human Sciences, the Natural Sciences, The Arts. In addition the IB requires that at
least two from five Knowledge Themes are covered, the themes being: Knowledge and Politics, Knowledge and
Language, Knowledge and Religious Knowledge Systems, Knowledge and Indigenous Knowledge Systems,

Knowledge and Technology.

At RCHK, in order to reflect the way that knowledge is produced in the real world, wherever possible we integrate
the aforementioned Knowledge Themes into units covering each of the Areas of Knowledge. We ensure that
over the duration of the two year course, that each of the Knowledge Themes is covered at least once, with the
majority being covered multiple times. Furthermore, where possible we create units that cover both a primary and
secondary Area of Knowledge in order to show the relatedness of these areas, and where possible, the cross-

disciplinary nature of academia.

In Year 12, assessments are increased in complexity and length in order to gradually reflect more closely the IB’s
external assessments as well as to remain true to the IB’s mission of making ToK a discursive course where each

student gets to learn from expressing their views and asking questions, both orally and in writing.

At the end of Year 12 RCHK students take part in a Virtual Exhibition which is shared with the whole school and

the wider community.

In Year 13 students are assessed based on the final draft of their exhibition write-ups (which counts for one-third
of their overall final score) and a 1600-word essay (which counts for two-thirds of their overall final score). They

will also complete a unit exploring Art and Mathematics.



The IB defines the Extended Essay as “an in-depth study of a limited topic within a subject.” The 4000 word
essay provides students with the opportunity to conduct independent research at an introductory level. Skills
required to produce a successful essay in any given subject are generally those a student uses in the relevant
course. Students are introduced to the Extended Essay process in November and December of year one of the

programme with supervisor allocation occuring in February.

Students should choose an area they find most interesting. For example, a student who chooses History

must be interested in working with primary sources. Those selecting a science topic are advised to undertake
experimentally-based investigations rather than library-based surveys. In Language A, students should be
interested in the independent critical analysis of literary works. While the IB allows students to undertake the
Extended Essay in any subject area it is recommended that students confine their choices to subjects they are

studying, or to their Higher Level subjects.

When the student has chosen a subject area for their Extended Essay they discuss the proposed topic with their
supervisor. The student submits an Extended Essay plan, including a specific research question for discussion.
As an independent piece of research, it is critical that the student is self-disciplined and adheres to all deadlines.

Students must submit the first draft of the essay by the end of September of the second year of the programme.

The complete essay is submitted to the supervisor and to the IB Diploma Coordinator by late November of the

second year of the programme.
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IB Diploma Programme Year One: Year 12

Students begin their IB Diploma Programme

Teachers explain subject requirements and issue students with a copy of the syllabus

Critical deadlines for subject assessment are outlined

Any minor alterations to the options choices are finalised by mid-September

The CAS Coordinator introduces students to the CAS programme and guides them through the process of
performing CAS activities and keeping their records updated

In coordination with the IB Diploma Programme Coordinator, Advisors and the Head of Year will monitor the
academic and pastoral progress of students (as the programme progresses, students require advice on how
to monitor their time, extra curricular commitments, etc.)

Semester reports and mid-semester reports are issued

Subject assessment is ongoing

Some subject assessment meets Internal Assessment requirements for individual subjects

Students are introduced to the Extended Essay process in November and December of year one of the

programme with supervisor allocation occuring in February

IB Diploma Programme Year Two: Year 13

Internal Assessment deadlines for individual subjects are ongoing

Semester reports, trial examination results and mid-semester reports are issued

Group 4 project takes place

Formal examination entries are completed

Complete Extended Essays sent to IB Diploma Programme Coordinator in late November

The Extended Essay Viva Voce takes place in December

Literature A, Language and Literature A, Language B and Language Ab orals conducted in December to
February

Trial Examinations take place in January and are intended to familiarise students with the structure of a
Diploma examination and assess the academic standard of students

Most Internal Assessment is completed by February and March and forwarded to the IB

Conditional and unconditional university placement offers are made

Final school reports are issued in April

Students go on study leave in late April

IB Diploma examinations begin in early May and conclude by late May

Renaissance College Graduation Ceremony is held in late May

IB Diploma results are issued early July (around the 6th) and results are available online



IB Assessment and Moderation Procedures

Consistent with the general and subject-specific objectives of the IB Diploma Programme, assessment
procedures are designed to emphasise process rather than content and to achieve a balanced assessment of
a candidate’s performance. Various assessment methods are used in order to take account of different learning
styles and cultural experience, ensuring that all students have the opportunity to demonstrate their abilities.
Conventional external examination techniques are complemented by internal assessment of coursework

conducted by teachers.

The method of subject assessment is defined with reference to specific assessment criteria and will consist of

some or all of the following:

External Assessment: Written Examinations
. These may include essays and short answer questions, document and data-based questions,

multiple choice tests, comprehension exercises, etc

Oral Examinations

. These are conducted according to procedures established by the IB

Internal Assessment

. According to the requirements of the subject, this may take the form of guided coursework,
project work, fieldwork, practical and/or laboratory work

. All Internal Assessment is subject to external moderation by the IB, which is rigorously

conducted and reported upon

Extended Essay
. The Extended Essay must be based on one of the subjects of the IB Diploma curriculum

under the supervision of a qualified teacher at the school

. The Extended Essay is externally assessed

Theory of Knowledge

. ToK is based on a programme outline provided by the IB

. The course is designed and implemented by a team of ToK teachers

Creativity, Activity and Service

. CAS is designed and implemented by the school and all CAS activities are monitored
by the CAS Coordinator, who reports to the Vice Principal with responsibilty for the 1B
Diploma Programme

. Renaissance College is proud of its CAS initiatives in local and international communities
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IB Grading System and the Award of the Diploma

The award of the final grade in each subject is the responsibility of the Chief Examiner

In each subject a part of the programme may be internally assessed and externally moderated by the
Chief Examiner

A grade will not be awarded for a candidate in any subject for which any of the required assessment
components have not been completed

The grading scheme in use for IB Diploma examinations is a 1 to 7 scale, where 7 is an excellent

performance

The Theory of Knowledge (ToK) and Extended Essay (EE) contribute up to a maximum of 3 points towards a

Diploma student’s final score. However, a candidate who fails to submit any work for Theory of Knowledge,

or the Extended Essay, will fail their IB Diploma and score no extra points. Performance in either, or both, the

Extended Essay and Theory of Knowledge of an elementary standard (a grade E) is a failing condition for the

Diploma.

The IB Diploma will be awarded to candidates whose total score reaches or exceeds 24 points. Apart from this

simple condition, there are 9 fail codes, for example:

CAS requirements have not been met.

Candidate’s total points are fewer than 24.

An N has been given for theory of knowledge, extended essay or for a contributing subject.

A grade E has been awarded for one or both of theory of knowledge and the extended essay.

There is a grade 1 awarded in a subject/level.

Grade 2 has been awarded three or more times (HL or SL).

Grade 3 or below has been awarded four or more times (HL or SL).

Candidate has gained fewer than 12 points on HL subjects (for candidates who register for four HL
subjects, the three highest grades count).

Candidate has gained fewer than 9 points on SL subjects (candidates who register for two SL subjects

must gain at least 5 points at SL).



Excluding conditions

The IB Diploma cannot be awarded, whatever the total score, to candidates who have:
*  not submitted an Extended Essay

* not followed a course in Theory of Knowledge

* notengaged in CAS activities to fulfil IB requirements

Arbitration
The Arbitration Committee will review the results of candidates whose performance may have been

affected by special circumstances duly reported by the school to the IB.

Award of the IB Diploma: Bilingual Diploma
Candidates who have taken examinations in at least one of the subjects from Groups 3 or 4 in a
language other than their Language A, or who have offered two Languages A (with grades of 3 or

above), will be awarded a ‘Bilingual’ Diploma.

Award of IB Certificates
Candidates who do not fulfill the requirements above for the award of the Diploma will receive a
Certificate from the IB indicating the results obtained. Passes in individual subjects, particularly at

Higher Level, are treated with respect by many institutes of further education.
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All subjects in Year 12 and Year 13 are assessed using IB Diploma subject specific criteria. The scaleisa 1to 7
scale similar to that used in the IB MYP, where 7 represents the highest grade awarded. Students in every subject
area are given a copy of the subject specific assessment criteria in the first week of Year 12. Details of subject

grade descriptors can be found at https://www.rchk.edu.hk/wp-content/uploads/2022/10/RCHK IBDP-Grade-

Descriptors October-2022.pdf

The student report contains an ATL descriptor from A-D for each of three specific learning skills. These provide
a profile of the student’s level of self-management, collaboration and self-improvement. When selecting the

appropriate ATL descriptor, the teacher will take into consideration the factors listed below:

The student:

Is punctual to class

Meets deadlines

Brings necessary equipment and supplies to class
SELF MANAGEMENT  Organisational Skills Creates strategic plans in order to meet deadlines

Organises information in a logical and appropriate

manner

Behaves safely and responsibly

The student:
Takes responsibility for their own actions
Helps others to succeed by encouraging others to

contribute.
COLLABORATION Working Effectively Listens to and negotiates with other ideas and
with Others perspectives.
Delegates and shares responsibility for decision
making.

Participates effectively in a group by giving and
receiving meaningful feedback.

The student:
Demonstrates a positive and participatory attitude
towards learning in class
Is an independent learner
SELF Motivational Skills Takes action to achieve personal and academic goals
IMPROVEMENT Resilience Responds actively to guidance to become a more
efficient and effective learner
Demonstrates resilience through ‘bouncing back’ when
confronted with a problem or mistakes
Demonstrates persistence and perseverance
Willingly takes risks to enhance their own learning
goals


http://www.rchk.edu.hk/wp-content/uploads/2022/10/RCHK_IBDP-Grade-

ATL Criteria Descriptors
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Further Education advice

Advice and guidance concerning further education are of great importance for senior school students. Students
will have access to post-secondary information sessions, Further Education Core classes, opportunities to
attend university fairs and workshops and talks by guest lecturers. The Further Education Counsellors will focus

student awareness on the following:

Further Education: researching choices; critical evaluation of the claims of institutes of further education;
examination and entrance requirements; application procedures.
Career Guidance: researching careers; visits to workplaces; guest speakers; information sessions; evaluation of

aims and aspirations through workshops and FE Core classes.

In Year 12 and early in Year 13, one-to-one consultation sessions take place with the Further Education
Counsellors to ensure that the necessary research is in progress, and that tertiary applications are being made.

Deadlines are set and applications checked rigorously.
Academic Transcripts and Certificates of Study

Transcripts, based on the 1-7 scale, will be available upon request to students leaving either during the IB
Diploma Programme, or having completed the full two-year programme. Certificates of Study indicating

enrolment period will also be available.

Admissions officers in most institutions and countries, including China, USA, Canada, Singapore and Thailand,
will require internal grades for Years 10 to 13. A profile of the school grading system will accompany each

transcript. The Further Education Counsellors will provide this service to all graduating students.

Transcripts of IB results will be sent by the IB to the university, and to specified institutes of further education in

July at the request of the student.



Students can receive advice and information about entry requirements to their choice of institution. Because IB
students have the opportunity to attend universities worldwide, it is important that they spend time researching

entry requirements independently.

Certificates, particularly at Higher Level, will be recognized by some institutions, particularly in North America,
for purposes of placement or credit. However, they may also require entrance tests, SAT and/or ACT tests or
English proficiency tests. Although more and more institutions are now offering places based on Certificate

results, successful completion of IB Certificate courses is no guarantee in itself of entry to institutes of further

education.

The Renaissance College Graduation Diploma and the ESF Advanced Diploma may be used in conjunction with
the academic transcript for applying to colleges whose entrance requirements include documentary evidence of

continuous internal assessment at the senior secondary level.

Advice will be provided for students wishing to sit external tests such as the Preliminary Scholastic Aptitude Test
(PSAT), Scholastic Aptitude Test (SAT), American College Testing (ACT) and English proficiency tests such as

TOEFL and IELTS. Preparatory resources are made available to students needing to sit these tests.

What can parents do to support the university applications process?

Encourage your child to develop a tentative career goal. Of course it will change - often! - but it's the thought
process that counts. Help your child to identify interests, likes and dislikes, not just in academics but in all areas.
This will help your child focus on what is important to them. Encourage your child to discuss career options with
others, such as the school counselor, teachers and recent college graduates who are working professionals in

the community.

Encourage your child to actively take part in a sport, school club, music or drama group, or community volunteer
activity. Remember that universities would rather see real involvement in one activity than a loose connection to
several activities. Also try to be supportive of your child’s participation in a school activity or volunteer effort.

CAS activities help students develop time-management skills and enrich the school experience.
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You can make an appointment to come in during the school year with your child and discuss future plans with the

FE Counsellor.

There are a myriad of summer opportunities available for students. Many universities offer summer school
programmes for high school students, while some companies are willing to hire students for (usually unpaid)

internships. These activities can provide practical ways of finding out more about potential career choices.

Tests such as the PSAT, SAT & TOEFL provide valuable feedback, and students can then work on academic

weaknesses while there is still ample time to improve them.

These often take place in September - December at various locations around Hong Kong. Many universities also
visit our school, during break and lunch times, and after school. There are a growing number of virtual opportunities
to connect with post-secondary institutions as well. Encourage your child to attend as many of these visits as

possible. Please regularly check our Inspire newsletter for reminders.

If possible, take advantage of vacation or other family travel opportunities to visit universities and see what they’re
like. Even if there is no interest in attending the university you are visiting, it will help your child learn what to look

for in a university.
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Student Timetable

Full Diploma Candidates

3 x Higher Level Subjects

3 x Standard Level Subjects
Theory of Knowledge

Science of Wellbeing Programme
CAS

Single Subject Certificate Candidates
3 x Higher Level Subjects*

3 x Standard Level Subjects*
Science of Wellbeing Progarmme
CAS

Number of Periods (80 minute periods) per week
3 periods per subject

2 periods per subject

1 periods

1 period

Outside of lesson time

Number of Periods (80 minute periods) per week
3 periods per subject

2 periods per subject

1 period

Outside of lesson time

* the number of subjects taken overall or at HL and SL can be specifically tailored to meet a student’s individual needs

In addition to the above students in year 12 and 13 are offered compulsory IB core sessions that cover further education, Extended essay and CAS

matters from 1-2pm on a Friday afternoon.

Who to contact

Head of Secondary School: Mr. Wheeler (extension 513)

*  Overall responsibility for the Secondary School

Vice Principal (Secondary): Ms. Davey-Peel (extension 451)

*  General questions about th.e IB Diploma Programme

*  General questions about Renaissance College Graduation Diploma

» Allissues relating to the IBDP, IB courses and IBCP

* Al policy and procedural questions

+  Guidance on student subject option choices

Further Education Counsellors: Ms. Cheung, Ms. Rossiter and Mr. Van Engelen (extension 449)

* Information on university policies relating to the IB Diploma

» Information regarding IB subject choices and university entry

CAS Coordinator: Mr. Chiang (extension 596)

+  All matters pertaining to the CAS programme and student involvement and requirements
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Who to contact continued

Heads of Department

English A Mr. Walker

Chinese A, B and Ab initio languages Ms. Li

Humanities Mr. Thomas

Science Ms. So For questions regarding individual IB Diploma
Mathematics Mr. Lacey subjects, and suitability for a particular IB
Design Technology Mr. Crowther subject level (Higher or Standard)
Theatre Arts and Music Ms. Houghton

Visual Arts Mr. Deakin

Theory of Knowledge Mr. Jones

Sport, Exercise and Health Science Mr. Burns

Head of Year 13 & 12 Mr. Geogiou and Ms. Chapman

Advisory Teachers
*  Issues regarding individual student time management
* Individual student academic and pastoral progress

*  General concerns
IB Diploma Teachers
*  Questions about individual student progress in a particular subject

*  Questions about a particular subject curriculum

Extended Essay Coordinator Ms. Norton

*  Questions about individual student work on the Extended Essay

Learning Enhancement Team Coordinator ~ Ms. Woolcott-Brown

*  Questions regarding special educational needs support at Renaissance College

Please visit Renaissance College website at www.rchk.edu.hk to find further IBDP subject information.



http://www.rchk.edu.hk/

Renaissance College
5 Hang Ming Street
Ma On Shan, New Territories, Hong Kong

Telephone + (852) 3556 3556
Website www.rchk.edu.hk
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